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1. Introduction
	Name of school: 

ES Frankfurt

Praunheimer Weg 126

60439 Frankfurt am Main

+49 69 9288740
	Date:

18 – 22 May 2015

	Inspectors:

Tuulamarja Huisman (coordinator)

Yvonne Gammelgaard

Lynda O’Toole

Alex Coenen

	Management of the school:

Péter Friss (Director)

Kyriaki Chatzivassiliadou (Deputy Head for the Secondary School)

Heinz Fischböck (Deputy Head for the primary and pre-primary cycle)

Hans-Peter Schmenk (Bursar)



The inspection was carried out according to the document ‘Common framework for whole school inspections in nursery, primary and secondary cycles (ref: 2010-D-139-en-6)’. In addition to the regulatory framework, the Guidelines for schools, pedagogical development unit and coordinating inspector (memo 2012-07-M-2/GM/AP/LD), the Final report of a joint inspection ES Frankfurt 8-02-2011 (2010-D-56-en-2) and the draft report on the European Baccalaureate 2014 (2014-07-13-ANNEX-en-1) were used.
The following documents were forwarded to the inspectors, and analysed by them, before the school visit: Self-evaluation WSI form filled in by the school; European School Frankfurt Multi-annual school plan 2012-2016; School plan for the school year 2014-2015; Activity report of the ESF on the school year 2013-2014; the Annual school Plan for the school year 2012-2013 and other planning documents uploaded to the Learning Gateway. 
The inspection activities included:

· Meetings with:

three meetings with the management of the school (one with the full management team at the beginning of the inspection, one with the Deputy Director Secondary during the inspection and one with the full management team to provide oral feedback at the end of thin inspection.)
nursery and primary coordinators (cycle, subject, support, SWALS, transition)
educational advisors

pupils’ representatives of primary and secondary cycles

parents’ representatives of nursery/primary and secondary cycles 

· Lesson observations in all the language sections and of different subjects

4 lessons in nursery cycle 

23 lessons in primary cycle 

22 lesson in secondary cycle 

The findings are scaled from 1 to 4, where 4 indicates the best.
2. Summary of main findings and recommendations

The pupil population of the ES Frankfurt has increased by 25% between 2011 and 2014. The most significant growth has been at secondary level where there has been a 46% increase. The new pupils are category I pupils which means that the variety of LI languages taught has increased. The large number of pupils without their own language section (SWALS) impacts on teaching and learning in so far as that teachers have to be flexible in their choice of teaching methods and willing to differentiate. Currently, 52% of the teachers are locally recruited. 
The school ethos and climate in ES Frankfurt is very positive. Relations between stakeholders are respectful. A European context has been established in order to foster mutual understanding and respect for diversity of different nationalities and languages.

The school has a multi-annual plan and an annual plan with associated activity reports. However, evidence of a clear cyclical procedure for systematic long and short term planning was not observed. Given the challenges of the ongoing growth in enrolment, the consequential growth in staff numbers and the pressures on the physical infra-structure long term planning is essential in order to guarantee high quality teaching and learning and the best use of the resources.

The school has devised documents in relation to transition, planning, assessment, coordination and support. In some instances, these would benefit from the inclusion of a clear description of related procedures. Although there was documentary evidence of communication some concerns were expressed about the effectiveness of it.
Teachers are expected to harmonise planning and assessment but support, like a common template or joint meetings, are not a necessity yet. 
The quality of teaching and learning is generally good. Teachers and pupils are engaged and teachers show good classroom management skills.  However in a significant number of the observed lessons in the secondary cycle the pupils were insufficiently actively involved. In these lessons the teachers did most or all of the work. In the primary cycle there was little clear evidence of the implementation the ES policy on assessment, especially the use of portfolios. Greater use should be made of pupil self-assessment.The school plan has identified harmonisation as a key goal. There was some evidence of an increase in the amount of harmonisation but this remains a goal to be achieved.   
The range of pedagogical and ICT resources in classrooms is sufficient but pupil use of ICT should be further developed. 
As mentioned, the expansion of the school puts pressure on space and rooms. The new nursery/primary building brings some relief but does not solve the problems. A greater variety of material relating to European identity could have been seen in the classrooms and corridors. 

As reflects its care for pupils, the school has practices in place to support transition. It invests much effort in the organisation of language support in particular. Harmonisation of the procedures in support is needed.
During the Whole School Inspection the inspection team identified the following strengths and area for improvement:

STRENGHTS
1. The school ethos and climate are very positive. Teachers are committed to their work. Parents and pupils are happy with their school. There are respectful relations between different stakeholders (management, teachers, parents, pupils) and cooperation is constructive.

2. The overall quality of teaching is good in ES Frankfurt. Class management is very good.

3. The school does its utmost to integrate the newcomers by offering support and guidance so as to enable pupils to catch up in language and curriculum.
4. Mother tongue (L1 tuition) is provided in a total of 21 languages (4 section languages and 17 others). The BAC exam results are continuously good.
RECOMMENDATIONS
1. A more cyclical and strategic approach should be taken to school planning; this should include self-evaluation. 

2. There should be greater harmonization of planning, assessment and support. 

3. There is clearly scope for greater use of active learning strategies.

4. Optimum use should be made of the school’s ICT resources.

3. Findings

	I. Management and Organisation 
	
	1
	2
	3
	4

	I.1 The school management ensures teachers are up-to date with current pedagogical developments both in terms of subject content and methodology
	P
	
	X
	
	

	
	S
	
	X
	
	

	· There is evidence of
· follow-up and planning of in-service training
· implementation of the outcomes of in-service training

· personal development plans

· portfolios, etc.
	There is no systematic planning and follow-up of in-service training which would be linked to the MAP.
In-service should be planned to include implementation in the classroom, follow-up and teacher evaluation and self-evaluation.
The devising of personal development plans and the keeping of teacher portfolios should occur in line with current ES policy.

	I.2 The school management enables and encourages cooperation and coordination within and between sections, subjects and cycles
	P
	
	
	X
	

	
	S
	
	X
	
	

	· There is evidence of teachers exchanging professional experiences and expertise between levels, sections, schools, etc.
	School management facilitates peer-observation. Nursery and primary teachers are required to undertake two such visits per year; some visits also take place in the context of the schools transition programme. 

This should be developed further and more strongly enhanced in the secondary cycle. More cross-curricular or cross-section based projects would support peer observation.


	I.3 The school has guidelines for transition from nursery to primary and from primary to secondary
	P
	
	
	
	X

	
	S
	
	
	
	X

	· There is evidence of procedures for transition of information from nursery to primary and from primary to secondary (meetings, visits, projects, etc).
	The school has documented its practices in this area. Teachers and parents generally are happy with these procedures. Transfer from Primary to Secondary is supported by the transfer of information which is done using EASE a template developed by a former teacher in the Primary school. Further development of this policy might usefully look at transition arrangements to support pupils as they arrive during the year.

	I.4 Coordinators have an organisational and pedagogical role
	P
	
	
	X
	

	
	S
	
	
	X
	

	· There are job descriptions for the role of coordinator.

· There is evidence of meetings, projects, etc.
	The school has developed a job description for the role of subject and support coordinator. The role is largely administrative rather than pedagogical. 
Meetings are held and coordinators provide reports to management. Coordinators have done much work to support and embed harmonisation. 
Current structural arrangements mean that the potential of this role has not yet been fully realised and that the work of the coordinators concerned cannot be appropriately enabled and recognised.

	I.5 The school management ensures an effective use of teaching time
	P
	
	X
	
	

	
	S
	
	
	X
	

	· Timetabling ensures an equitable distribution of subject time through the week/half term.

· Measures are taken to make best use of teaching time, including replacements.

· There are guidelines on homework. 
	Space restrictions mean that in some instances distribution of time across the week is not always in line with best pedagogical practice.
The difficulty of getting suitable replacements is an ongoing issue. Where a replacement is required at primary school, practice is to ask support teachers/assistants to take the class. This has a negative impact on the pupils entitled to support.

The school has developed homework policies for primary and secondary. Both should be accessible on the school’s website.


	II. School Ethos and Climate
	
	1
	2
	3
	4

	II.1 A European Context is established in order to foster mutual understanding and respect for diversity in a multicultural setting
	P
	
	
	X
	

	
	S
	
	
	X
	

	· The European dimension is integrated in subject curricula, teachers planning and lessons.

· A rich provision of European language courses and high standards in them is ensured.

· Teachers plan and work together across language sections in all subjects and particularly in European hours, languages and the humanities subjects.

· Pupils work together across language sections.
	There was some evidence of the creation of a European context in the lessons observed in primary and limited evidence at secondary. There are also some examples of cocurricular projects which support this dimension.

Long term planning does not systematically include this dimension.

In nursery teachers develop an annual plan collaboratively. 

Where the timetable requires lessons to be planned across sections, this occurs.

	II.2 Pupils’ cultural identity is confirmed
	P
	
	
	
	X

	
	S
	
	
	
	X

	· Provision for mother-tongue language teaching by native speakers at all levels for all pupils whose mother tongue is an EU language is ensured.

· There is evidence of celebration of national festivals and reference to national current affairs.
	Currently, the school provides mother tongue tuition in 17 languages, including ONL, in addition to the section languages. The school has nominated a SWALS coordinator for both primary and secondary and has established a team of experienced mother tongue teachers.

Examination of documents and a tour of the school provided evidence of the celebration of national festivals.

	II.3 The physical environment reflects the aims of the school
	P
	
	X
	
	

	
	S
	
	X
	
	

	· There is an adequate number of rooms of appropriate size. 
· Classrooms and public areas are clean, safe, tidy and are in good repair.

· There are displays of work and other materials in corridors and classrooms related to the European dimension.
	The increasing enrolment in the school means that there is an increasing pressure on space.
The infra-structural concerns are an ongoing issue for the school community and mean that in some respects the attention of school management has been concentrated on the need for an extension rather than on pedagogical concerns. 


	II.4 The social climate reflects the aims of the school, to encourage successful learning and to foster tolerance and mutual respect
	P
	
	
	
	X

	
	S
	
	
	
	X

	· There is evidence of

· mutually respectful relations between members of the school community, in particular across language sections 
· knowledge of and respect for the school rules, established corporately and clearly communicated to all

· consistent and rapid response to conflicts, particularly to bullying and to discrimination of any kind, by pupils or teachers

· communal events which bring together pupils and teachers (and parents) from different language sections

· positive encouragement of good behaviour and consistent response to inappropriate behaviour.

· Pupils have access to, and use, facilities for personal support and where necessary, complaints.
· Education advisers effectively monitor behaviour and attendance; they liaise regularly with classroom teachers on both pastoral and academic matters.
	The school is very strong in this area. This is a particular achievement given the ongoing increase in enrolment and the growing number of teachers in the school. All lessons provided evidence of quality pupil-teacher relationships. It is clear that there are very supportive relationships in the school and this was corroborated by pupils and parents.

	II.5 Education for sustainable development is fostered in the school
	P
	X
	
	
	

	
	S
	X
	
	
	

	· Projects / activities are carried out focusing on sustainable development.

· Pupils are involved in planning, accomplishment and evaluation of projects / activities.
	Not observed.


	III. Curriculum and Planning
	
	1
	2
	3
	4

	III.1 The school management ensures that the planning of the curriculum is regularly reviewed and revised
	P
	
	
	X
	

	
	S
	
	
	X
	

	· There are long term and short term planning, based on the curriculum.
	School management does require, and receives, long term planning from all teachers.

Currently, not all plans are harmonised.


	III.2 There is continuity and progression from year to year
	P
	
	
	X
	

	
	S
	
	
	X
	

	· There is evidence of transfer of planning.
	Nursery, primary and secondary teachers offer a long term planning in electronic format. The availability of these plans supports transfer.

Short term planning was available in most of the lessons observed.

Evidence about the transfer of planning was not seen, however plans are available to teachers.

Portfolio is a new assessment tool in nursery and primary. Within the teaching staff, there is not a common understanding of what a portfolio is.

	III.3 The planning within and across the sections is harmonised
	P
	
	X
	
	

	
	S
	
	X
	
	

	· The school planning guidelines and templates are used.
	Planning is not harmonised within and across the sections.
Teachers in nursery and secondary use a common template but this is not the case in primary.

Some teachers use the school designed lesson plan. It would be useful to use it more generally as it includes items such as differentiation and additional educational needs.

	III.4 Individual needs of pupils are respected in planning
	P
	
	X
	
	

	
	S
	
	X
	
	

	· Differentiation is taken into account in planning.
	The use of differentiation is not systematically included in planning. 


	IV. Resources
	
	1
	2
	3
	4

	IV.1 Human resources are efficiently managed
	P
	
	
	X
	

	
	S
	
	
	X
	

	· Teachers are appropriately qualified.

· Assignments of tasks are related to experience and expertise of teachers.
	The area of staffing is a challenge to manage in the ever-changing landscape of the pupil population. 

In general, the school tries to plan staffing needs ahead. The school is also aware of trying to support continuity.

Generally staff is appropriately qualified. In the future, it would be useful to create a database of teachers and their qualifications. 



	IV.2 Financial resources are efficiently managed
	P
	
	
	X
	

	
	S
	
	
	X
	

	· The budget assigned for the subject is spent effectively.

· Resources are available to enable pupils to learn effectively in all areas of the curriculum.
· Resources are used effectively to implement the syllabi.
	School management is very satisfied with the quality of budgetary management.

It is obvious that the school tries to link spending to priority areas of teaching and learning such as the development of the ICT infra-structure.

Better use of the recourses would need an audit of existing recourses and the creation of an inventory of resources in all subjects. Then a list of resources required could be prepared by the coordinators.

	IV.3 A range of adequate equipment is available
	P
	
	
	X
	

	
	S
	
	
	X
	

	· There is an adequate supply of subject-related equipment.

· There is an adequate supply of ICT equipment.

· There is a library as a multi-media centre in place with adequate range of relevant books and ICT materials.
	The lessons are not limited due to lack of equipment. Although, in some instances, opportunities to support learning were missed because of the non-inclusion of resources. 

It is clear that teachers do have to prepare lots of paper-based resources; in particular, in subjects in which there is not a textbook. 

The ICT infra-structure has been developed and is satisfactory. However, there is not much evidence of ICT use by pupils. 
The libraries are working effectively despite space limitations. 


	IV.4 A range of European dimension resources is used
	P
	
	X
	
	

	
	S
	
	X
	
	

	· European, multicultural and national resources are used appropriately and integrated into the teaching.
	There is evidence of an awareness of this aspect of the remit of the school. The school participates in the Science Symposium and Euro-sport. However, this aspect of learning is not integrated into lesson teaching.

Cocurricular visits out are organised and extra-curricular activities support this. Pupil exchanges are promoted. This work is supported by the work of the cultural committee. 
The recent development of rules for school trips also support this.


	V. Teaching and Learning
	
	1
	2
	3
	4

	V.1 Teachers realise the programme/planning
	P
	
	
	X
	

	
	S
	
	
	X
	

	· Lessons are planned, well structured and relate to the syllabus.

· Teachers show knowledge of the subject and the European School syllabus.
· Culture, history and geography of different countries are integrated in the teaching and learning process in the classes.

· Cross curricular links are emphasized.
	Lessons generally were well prepared, well planned and well structured. Lesson content was syllabus-relevant. 

There was some evidence of the integration of culture, history and geography in the lessons. 
There were some examples of cross-curricular links particularly in early education.


	V.2 Teachers employ a variety of teaching and learning methods appropriately used to the content to be taught
	P
	
	
	X
	

	
	S
	
	
	X
	

	· Teachers communicate the aims, objectives and competences to be accomplished.
· The teaching where possible encourages awareness of broadened context outside the classroom or the particular lesson.

· Teachers create an environment in which pupils can learn independently and collaboratively and support each other´s learning.
· Teachers involve all pupils actively.

· Teachers integrate ICT into their lessons.
	In the primary school, many of the lessons were very teacher directed and quite book-dependent. Pupils were given few opportunities to work independently.

In the secondary school, many of the lessons were very teacher-directed, too. The most successful lessons where those were there was a very high quality of pupil engagement and thereby excellent support for learning because lesson content was exploited creatively and lesson delivery had been planned to maximise pupil engagement and participation through the use of active learning strategies.

There was very limited evidence of pupil use of ICT in the lessons observed. 

	V.3Pupils are active learners
	P
	
	X
	
	

	
	S
	
	X
	
	

	· Pupils show an active learning attitude during the lessons (fingers in the air, eager to answer, not busy with other things, working on their own etc.).
· Pupils get feedback in order to improve their learning.
· Pupils are responsible for aspects of their own learning.

· Pupils use ICT in learning.
	All pupils and pupils were positively disposed to learning. Opportunities for pupils to develop responsibility for their own learning or for pupil self-direction were limited where lessons were very teacher-directed.
Lessons provided a few examples of effective formative feedback.


	V.4 Teachers respect pupils' individual needs in their teaching
	P
	
	X
	
	

	
	S
	
	X
	
	

	· Differentiation is taken into account in lessons (e.g. different content / process / product / learning environment).
	Lessons observed had just a few examples of the effective use of differentiation.


	V.5 Teachers show effective class room management
	P
	
	
	
	X

	
	S
	
	
	
	X

	· Teachers create a stimulating learning environment, including displays of work or other materials related to the European dimension.

· Teachers use resources effectively.

· Teachers use teaching time effectively.
	Overall, the quality of teaching was good with some examples of excellent practice and a few lessons where the quality was fair. 
In general, classroom management is very good. Most teachers had prepared their lessons and the lessons were well managed. There were some examples of very good use of materials that teachers had produced themselves. 
There was little evidence of the inclusion of the European dimension in the materials used. 


	VI. Assessment  and achievements  
	
	1
	2
	3
	4

	VI.1 Teachers apply the school guidelines on assessment 


	P
	
	X
	
	

	
	S
	
	X
	
	

	· School guidelines on assessment are in accordance with the document Assessment policy in the European Schools.
· Teachers apply the school guidelines on assessment.
· Teachers continually assess pupils´ progress (formatively and summatively). 

· A range of different assessment methods is used to provide a good picture of pupils’ competences including knowledge, skills and attitudes.
	The school has a guideline on assessment, however there is little evidence that this is carried out in a harmonised fashion.  

Teachers in early education apply the assessment curriculum guidelines. In primary, formative and summative assessment is carried out. However, it is not harmonised. 

In secondary, the exam results for languages are in line with other European schools. The exam results for all other subjects are higher than the average in the European schools.

The school has observed differences in the assessment and grading between language sections. This was also commented on in the previous joint inspection in 2010.

	VI.2 Assessment methods are valid, reliable and transparent
	P
	
	
	X
	

	
	S
	
	
	X
	

	· Assessment is clearly related to the learning objectives. 

· Information about learning objectives, assessment criteria, time of assessment is available for pupils.
· Records of pupils progress are maintained.

· Pupils’ results are analysed.

· Pupils’ attainments are communicated to their parents.
	In general, the assessment methods observed were adequate. A good variety of assessment methods was observed. Assessment is well related to the syllabi and learning objectives. 

In early education, the assessment tools prescribed in the curriculum were used.

The S5 exams are harmonized for all subjects although not fully so in languages. Other assessments are not harmonized in secondary. In general, there should be more harmonisation of assessment. This process could start with parallel class groups. 
Some examples of cross sectorial moderation were observed; this is good practice and should be encouraged within the harmonisation policy.
The understanding of what is meant by a portfolio needs to be clarified.

	VI.3 Pupils develop the ability to assess their own work
	P
	
	X
	
	

	
	S
	
	X
	
	

	· Pupils’ self-assessment skills are developed by using a range of different strategies.
	There is very little evidence of pupils’ self-evaluation. 


	VII. Support (LS, SWALS, SEN, Rattrapage)
	
	1
	2
	3
	4

	VII.1 The Policy on the provision on Educational Support is respected
	P
	
	X
	
	

	
	S
	
	X
	
	

	· There are harmonised procedures in place to identify pupils with different learning needs.

· Support and guidance is in place to address the different learning needs of pupils.

· IEPs (Individual Educational Plans) are compiled, reviewed and updated.

· Given support is monitored.

· The coordinators’ tasks and responsibilities are clear.
	Despite the fact that the new policy has been in use for two years, the school is not fully applying it. 

Support and guidance are in place; however, the required school guidelines for educational support are not yet in place. This means that despite the large amount of support that is carried out the procedures are unclear. 
IEPs are compiled and reviewed but not easily accessible for teachers. The support coordinators tasks are defined but do not appear to include a pedagogical dimension. 

	VII.2 Resources for support are in place
	P
	
	
	X
	

	
	S
	
	
	X
	

	· Support materials are available (ICT, national materials) and easy to access.

· Time allocation of support is transparent and flexible.

· Relevant services for educational support are available
	There is language support for all newcomers. 
There are resources and materials but due to lack of space there is no separate working place for the coordinators. Carrying the material to teaching rooms and the storage of ILPs and other material is an extra burden for coordinators.

The digital support programs are not accessible due to restricted internet access. 

	VIII. Quality assurance and development
	
	1
	2
	3
	4

	VIII.1 There is a structure for quality assurance and development
	P
	
	X
	
	

	
	S
	
	X
	
	

	· There is systematic procedure for self-evaluation.


	A SWOT analysis was done in 2011 and the analysis led to the development of the MAP 2012-2016.

Annual plans are developed using a clear template and an activities report is provided annually. However, the annual plan is not sufficiently evaluated. The annual planning is linked to the MAP but it would seem that sometimes ‘the urgent pushes out the important’. In addition, the annual plan should be more strategically focussed and have some clear pedagogical aim. 
Self-evaluation is supported by the lesson observations of the deputy heads. They are in close contact with pupils and parents which also affords them an insight into the quality of teaching and learning.

	VIII.2 In the school development plan the school has described its vision and its areas of improvement
	P
	
	
	X
	

	
	S
	
	
	X
	

	· The school has clearly stated its aims and objectives.

· The school has short and long term planning to accomplish improvements.

· The school development plan is compiled in consultation with the different stakeholders of the school.

· The school has guidelines on ICT.

· The in-service training plan is part of the school development plan.
	A multi-annual plan and annual school plans have been developed. 
Policy development planned has taken place but not in all areas. 
There has been limited use of the new ES template for teacher self-evaluation.
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