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Introduction
	Name of school: European School Luxembourg 2, Mamer
	Date: 23-27 March 2015

	Inspectors:

Helena Maria COELHO

Anne O’SULLIVAN

Linde VAN DEN BOSCH

Olga DRAPALOVA

George MIFSUD

Helder GUERREIRO

	Management of the school:
Emmanuel DE TOURNEMIRE, Head of school

Martin WEDEL, Deputy Head secondary

Gian Luca LONGO, Deputy Head nursery and primary


The inspection was carried out according to the document ‘Common framework for Whole School Inspections in nursery, primary and secondary cycles (ref: 2010-D-139-en-6)’. 

Prior to the inspection, a school self-evaluation form, following the structure of the criteria and indicators for Whole School Inspections, was sent to the school. 

The school forwarded the following documents to the inspectors, which were analysed before the school visit: the schools’ self-evaluation form, the Multi Annual Plan, the School Annual Plan, Memorandum for the Parents, Internal Rules, Rapport de Rentrée, Priorités du Plan Scolaire, Final report of the Satisfaction Survey.
The inspection activities included:

· Meetings with:

· the management of the school
· nursery/primary and secondary deputy head

· middle management primary and secondary coordinators
· primary and secondary section coordinators  

· nursery and primary subject coordinators 

· secondary educational advisers and psychologist 
· responsible staff for KIVA Project in primary

· teachers’ representatives and staff’s representatives
· students’ representatives of primary and secondary cycles

· parents’ representatives of nursery/primary and secondary cycles 
· Educational Support coordinators (nursery/primary and secondary)
· Lesson observations in all the language sections and of different subjects
32 lessons in nursery cycle and primary cycle 

17 lessons in secondary cycle 

· Analysis of relevant documents: guidelines documents, action plans, minutes of meetings, evaluation documents, individual planning documents, pupils’ portfolios, projects, Baccalaureate documents, Educational Support files.  
· Attendance of a Conseil d’ Education in primary cycle 
· Feedback meeting with the management 
The findings are scaled from 1 to 4, where 4 indicates the best.   

During the Whole School Inspection it was organised a concert by the school, which involved the school orchestra and a choir with students and teachers, and parents, as well, from different nationalities. This concert is a good example of the European spirit of the school. The inspectors’ team attended it according to the Management invitation. 
1. Summary of main findings and recommendations

The European School of Luxembourg II is a rather “young” school. The current quality, the good results and the enormous progress the school has already made are impressive. In this light it is also perfectly understandable that, even though the general quality is beyond any doubt, not everything is in place yet. 

At the European School of Luxembourg II the team of inspectors experienced an atmosphere that reflected the European dimension and fostered tolerance, cooperation and mutual communication. There is evidence of respectful relations between members of the school community which is illustrated by the celebration of the National Days.  
All the stakeholders are happy with the present school climate and parents and students feel actively involved in decision-making. The school is located in a set of new and spacious buildings which contributes to a good working environment, although physical distances make human and personal communication less easy. 
During the lessons observed and in the subject coordinators’ meetings the European dimension is respected and followed. Culture, History and Geography of different countries are integrated in the teaching and in the learning processes in the class when relevant. Pupils’ cultural identity is respected and European mother tongue courses are provided, taught by native speakers. 

Several interdisciplinary projects are organised, which encourage cooperation within and between sections, subjects and cycles. These projects, together with the anti-bullying guidelines and a programme to promote good behaviour, fostered tolerance and mutual respect among students. 
A variety of teaching and learning methods is used appropriately.  The learning objectives are fulfilled and pupils’ successful results are achieved at all levels. A positive individual learning environment, sufficient and adequate resources and numerous school facilities contribute to these results that meet the expectations of all stakeholders.

Educational Support is well worked out. Both coordinators (nursery/primary and secondary cycles) operate in a cohesive, harmonised manner with a clear, responsible approach. Ongoing investment is made in providing in a variety of support materials.
RECOMMENDATIONS

1. Further steps should be taken towards developing an explicit methodology for self-evaluation. Stakeholders should be addressed, tools to be used should be integrated into a cohesive strategy with transparent planning in order that systematic input into the MASP/ASP and action plans is gathered periodically.
2. The role of coordinators as middle management should be reinforced and formalised. Coordinators’ pedagogical role should be strengthened and management should involve coordinators and subject coordinators more strongly in the school development and planning.
3. The annual planning template - as an instrument for accountability for the school and for the outside world linking it to the European School syllabuses, content, differentiation and assessment - should be harmonised.
4. The differentiation in the teaching/ learning process should be emphasised.
5. The culture of pupils’ self-evaluation should be encouraged.
In general, school improvement in Luxembourg II can profit from guidance of some keywords: transparency (explicit instead of implicit tasks/rules/planning/guidelines); continuity (strict follow up of implementation, to embed innovations); balance (between individual and team priorities, national and European priorities) and focus (less choices, a restricted number of priorities).

2. Findings

	I. Management and Organisation 
	
	1
	2
	3
	4

	I.1 The school management ensures teachers are up-to date with current pedagogical developments both in terms of subject content and methodology
	P
	
	x
	
	

	
	S
	
	X
	
	

	· There is evidence of
· follow-up and planning of in-service training
· implementation of the outcomes of in-service training

· personal development plans

· portfolios, etc.
	The school organises an annual pedagogical day, they have an in-service training plan and the management supports personal initiatives. 
However follow-up and implementation of in-service training could be more comprehensive.
Many teachers in secondary feel moderately satisfied by last pedagogical day. It was rather open (35 workshops) and not very focused on the specific needs/priorities of the school

There is little evidence of personal development plans or portfolios.

	I.2 The school management enables and encourages cooperation and coordination within and between sections, subjects and cycles
	P
	
	
	x
	

	
	S
	
	
	x
	

	· There is evidence of teachers exchanging professional experiences and expertise between levels, sections, schools, etc.
	There are some nice examples of joint projects (“Berlin Wall”, school garden, “The Bridge” …) or cooperation (L2, Geography, History and Economics). Generally the Deputies organise meetings with the coordinators. But, overall exchange is not really embedded in the organisation. It is on a more personal/ occasional level than on a systematic basis.
Although cooperation is encouraged and practiced in Primary, there are no level coordinators or structured level meetings according to the teachers’ opinion. Opportunity to exchange class visits has begun in some sections.
In the Secondary cycle coordination exists on personal initiative between sections and subjects (e.g. music, sciences, geography, and philosophy conference). 

	I.3 The school has guidelines for transition from nursery to primary and from primary to secondary
	P
	
	
	x
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	x
	

	· There is evidence of procedures for transition of information from nursery to primary and from primary to secondary (meetings, visits, projects, etc).
	The guidelines of the school are focused on activities for pupils to get acquainted with the building and day to day practices (change of rooms, canteen …) in the next cycle. The school also provides the necessary information to parents (e.g. meeting). 
Even though there are some possibilities for teachers to exchange on pedagogical-didactical approaches, content of subjects and methods/materials amongst cycles/teachers involved, there is room for further development. 


	I.4 Coordinators have an organisational and pedagogical role
	P
	
	
	x
	

	
	S
	
	x
	
	

	· There are job descriptions for the role of coordinator.

· There is evidence of meetings, projects, etc.
	There is a large number of coordinators in Nursery and Primary. Their enthusiasm and efforts are beyond any doubt. They really contribute to the quality of teaching and learning. There are job descriptions for all the coordinators, but some of them are under review. Overall, it is time to reflect on the allocation of such number of posts. The number of coordinators seems to have grown over the last couple of years along with new topics that emerged (subjects, cross-curricular items such as support, SWALLS, anti-bullying, ICT, school newsletter, class de mer). This doesn’t reflect a clear vision on coordination and it doesn’t contribute to transparency, interdisciplinary working and communication. In this light it is important that the school has started to think about middle management.
In Secondary there are no job descriptions for subject coordinators. Until now management provided only job descriptions for the nominated Middle Management: cycle coordinators, Baccalaureate coordinator and timetabling coordinator. A problem was identified by the subject coordinators that they do not experience any authority and/or responsibility to be the pedagogical primus inter pares. The criteria of choice of Middle Management and subject coordinators are not always clear to the teaching staff.
There are evidences of meetings and projects organised by the coordinators. 

	I.5 The school management ensures an effective use of teaching time
	P
	
	
	x
	

	
	S
	
	
	x
	

	· Timetabling ensures an equitable distribution of subject time through the week/half term.

· Measures are taken to make best use of teaching time, including replacements.

· There are guidelines on   homework. 
	In Nursery/Primary the formal scheduling is in place. An important measure that has been taken regarding replacements is that every morning, for every vehicular language, a replacer is available at the school. If this is not enough, a pool of replacers can be contacted. 
Loss of time has been noticed for example, when children have to change classrooms (L2, ICT), or due to traffic problems. There are guidelines on homework, but they are very general and leave room for different interpretations amongst sections and teachers and not all teachers seem to apply them. 
In Secondary timetabling follows the European School System rules. Because of the number of subject options the students can choose from, the system is not very flexible. A considerable amount of S7 lessons were being missed due to several school trips. Teachers have a well descriptive document on policies, processes to follow in case of replacements (foreseen and unforeseen). Guidelines on the amount of time allocated to homework in secondary/primary are also conveyed to parents in an annual memorandum issued by the school at the beginning of the school year.


	II. School Ethos and Climate
	
	1
	2
	3
	4

	II.1 A European Context is established in order to foster mutual understanding and respect for diversity in a multicultural setting
	P
	
	
	x
	

	
	S
	
	
	x
	

	· The European dimension is integrated in subject curricula, teachers planning and lessons.

· A rich provision of European language courses and high standards in them is ensured.

· Teachers plan and work together across language sections in all subjects and particularly in European hours, languages and the humanities subjects.

· Pupils work together across language sections.
	An obvious example of the European dimension is the regular “European Hours”; in Luxembourg II to a certain degree also extended to Nursery and P1-2. Several of the observed activities were quite attractive. They could gain in strength by explicitly emphasising the European dimension of them (creating awareness) and by focusing more on cooperation in (instead of isolated activities in different classes).

Amongst other interesting activities, one that really captivated the minds of all involved was the “Berlin Wall” project.

SWALS pupils are offered mother tongue courses. Worthwhile mentioning in this context is the special language room (Carrefour des langues) to support the language learning of teachers.  With authors from different countries visiting the school library, both language and culture are being served. The same goes for the celebration of Europe Day and the European day of languages. 
As a new school, Luxembourg II does not have enough European resources yet. School management/teachers had only made a start in building up resources (materials) to support European Hours.
In most observed lessons the European dimension was adequately integrated. 
Several cultural activities are regularly held to celebrate European language days and events.
There are some first initiatives where teachers from different languages sections/subjects are working together on projects like «Newsweek», Music and Sciences.

	 II.2 Pupils’ cultural identity is confirmed
	P
	
	
	
	x

	
	S
	
	
	
	x

	· Provision for mother-tongue language teaching by native speakers at all levels for all pupils whose mother tongue is an EU language is ensured.

· There is evidence of celebration of national festivals and reference to national current affairs.
	P: SWALS is well organised for all pupils involved. SWALS-students are well supported.
There is also a lot of attention for national celebrations (e.g. Greek national day).
S: School provides the teaching/learning of 17 mother tongues. Efforts to celebrate national days have been noticed but on a section basis initiative. Special activity was held this school year to celebrate the anniversary of the fall of the Berlin Wall.


	II.3 The physical environment reflects the aims of the school
	P
	
	
	x
	

	
	S
	
	
	x
	

	· There is an adequate number of rooms of appropriate size. 
· Classrooms and public areas are clean, safe, tidy and are in good repair.

· There are displays of work and other materials in corridors and classrooms related to the European dimension.
	The school is new and very big, providing a lot of space. This is an advantage, but sometimes also a disadvantage (informal communication not always easy, it takes a lot of time to go from one building to another). But full consideration has not been given to provision for smaller children. The cleaning schedule requires more attention.
Nursery and Primary have superb corridor displays. Most class rooms are cheerful and educational environments. 

The secondary cycle is situated in a large building with all imaginable facilities and space, comfortable and well kept. Quite a good number of open spaces that permit the organisation and exhibition of art works, music shows and occasional gatherings for special short celebrations such as positive results the school obtained in Eurosport. Some classrooms tend to be small for a large number of students in the particular classes. Some examples of students’ works could be found everywhere but they need a more elegant and better organised approach for display.

	II.4 The social climate reflects the aims of the school, to encourage successful learning and to foster tolerance and mutual respect
	P
	
	
	
	x

	
	S
	
	
	
	x

	· There is evidence of

· mutually respectful relations between members of the school community, in particular across language sections 
· knowledge of and respect for the school rules, established corporately and clearly communicated to all

· consistent and rapid response to conflicts, particularly to bullying and to discrimination of any kind, by pupils or teachers

· communal events which bring together pupils and teachers (and parents) from different language sections

· positive encouragement of good behaviour and consistent response to inappropriate behaviour.

· Pupils have access to, and use, facilities for personal support and where necessary, complaints.
· Education advisers effectively monitor behaviour and attendance; they liaise regularly with classroom teachers on both pastoral and academic matters.
	In Nursery/Primary mutually respectful relations are evident between members of the school community including parents/staff/management together with pupil-teacher and pupil-pupil. The pupils are aware of class rules, which contribute to a positive school environment. An anti-bullying guideline has been introduced with a degree of success. In this context the introduction of the KIVA project at P4 and P5 in September 2015 will further enhance behaviours.

In Secondary the atmosphere is positive and all the stakeholders are happy with the present climate. They feel like participants in decision-making and are comfortable to raise their complaints. Students feel encouraged and motivated to learn and to participate in the school life. School rules are being reviewed and all stakeholders are evolved.
The school is setting up a prevention programme to promote good behaviour. Students, parents and teachers are well-aware of school internal regulations, although some teachers should like to have these rules to be displayed in the school’s corridors to serve as a reminder. 
Several social events are usually organised by the school from time to time to get together all stakeholders.
The school has an official document where rules and sanctions are clearly identified.


	II.5 Education for sustainable development is fostered in the school
	P
	
	
	
	x

	
	S
	
	
	
	x

	· Projects / activities are carried out focusing on sustainable development.

· Students are involved in planning, accomplishment and evaluation of projects / activities.
	Luxembourg II is the first European School to be awarded with the Fair Trade Label. Everywhere there is evidence of ecological awareness (e.g. recycling bins, garden).
There are several activities and initiatives taken by the school such as Fair trade. Waste separation is in place. Biology students and their coordinator are engaged in a project in collaboration with the Ecological Centre of Hollenffels about sustainable development.


	III. Curriculum and Planning
	
	1
	2
	3
	4

	III.1 The school management ensures that the planning of the curriculum is regularly reviewed and revised
	P
	
	x
	
	

	
	S
	
	x
	
	

	· There are long term and short term planning, based on the curriculum.
	Individual teachers provide long term and short term planning at primary and nursery levels. However, the given syllabuses are not always referenced, nor is full attention given to specific differentiation or assessment approaches. The absence of a school template for annual planning and key headings for short term planning militates against a cohesive and whole-school approach. School management should take the initiative to put this in place.
 A few examples of good forward subject planning of individual teachers were observed in secondary. Some sections work together to produce a general framework. Annual planning per subject varies since no harmonised template is available. The school needs to have a clear identification of the main basic elements to have a good forward planning template. 

	III.2 There is continuity and progression from year to year
	P
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	x
	
	

	· There is evidence of transfer of planning.
	Planning documents are available centrally, but a more formal structure for the transfer could be put in place.

In secondary no evidence found of transfer of planning between teachers year from year to year or the availability of planning for replacers. The school needs to create a systematic way of setting up a uniform procedure. 

Nevertheless, at times when an absence is foreseen the teacher prepares work for students to do.

	III.3 The planning within and across the sections is harmonised
	P
	x
	
	
	

	
	S
	x
	
	
	

	· The school planning guidelines and templates are used.
	There is no template for planning in the Primary Cycle. Information on planning is given to new teachers via a power point presentation and the Vademecum.
 The school needs to set up planning guidelines and templates in secondary, since there is only evidence of different individual initiatives. The school needs to decide the main framework necessary to produce a good teaching annual plan.

	III.4 Individual needs of pupils are respected in planning
	P
	x
	
	
	

	
	S
	x
	
	
	

	· Differentiation is taken into account in planning.
	P: Differentiation approaches are identified rarely in individual teachers planning. An experimental model of differentiation is planned across L2 sections and between primary and secondary cycles.
S: The school should encourage the discussion and actions on how to implement the proper methodological approaches. This could be a topic for discussion and development during next year’s whole school pedagogical day.

	IV. Resources
	
	1
	2
	3
	4

	IV.1 Human resources are efficiently managed
	P
	
	
	x
	

	
	S
	
	
	x
	

	· Teachers are appropriately qualified.

· Assignments of tasks are related to experience and expertise of teachers.
	Seconded teachers are assigned by their national ministries. Every effort is made to appoint qualified people on a local level. 
Currently, an inventory is made of experience and competences of teachers. 
However, key tasks are filled by only a few people. The management should take into account the competences of all teachers to ensure that the school benefits from all available experience and competences.   


	IV.2 Financial resources are efficiently managed
	P
	
	
	x
	

	
	S
	
	
	x
	

	· The budget assigned for the subject is spent effectively.

· Resources are available to enable pupils to learn effectively in all areas of the curriculum.
· Resources are used effectively to implement the syllabi.
	The financial rules and regulations of the European Schools are applied. Sufficient equipment and resources are available to ensure the provision of quality teaching and learning. Financial allocation should be in lign with the vision of school priorities within the budgetary allowances. 
Presently the school is changing the purchasing processes due to change in accounting software.

	IV.3 A range of adequate equipment is available
	P
	
	
	x
	

	
	S
	
	
	x
	

	· There is an adequate supply of subject-related equipment.

· There is an adequate supply of ICT equipment.

· There is a library as a multi-media centre in place with adequate range of relevant books and ICT materials.
	P: An adequate supply of subject-related, ICT, Library and Multimedia equipment is available. However, appropriate support in Nursery and Primary is necessary, especially with regard to ICT. 
S: Although there is a good number of a computer class in secondary some are not equipped to accommodate large groups. The school has adopted a new computer system. The classrooms are all equipped with a beamer that can be used as interactive board as well. The school also has a well equipped library where students have all facilities to study and research since they have computers. In the library several activities are held like exhibitions and meetings with authors.

	IV.4 A range of European dimension resources is used
	P
	
	
	x
	

	
	S
	
	
	x
	

	· European, multicultural and national resources are used appropriately and integrated into the teaching.
	As this is a new school, all of the necessary equipment and resources representing the European Dimension are being developed. 
 According to the curriculum, European, multicultural and national resources are used sufficiently. During the lessons several examples were observed.


	V. Teaching and Learning
	
	1
	2
	3
	4

	V.1 Teachers realise the programme/planning
	P
	
	
	x
	

	
	S
	
	
	x
	

	· Lessons are planned, well structured and relate to the syllabus.

· Teachers show knowledge of the subject and the European School syllabus.
· Culture, history and geography of different countries are integrated in the teaching and learning process in the classes.

· Cross curricular links are emphasized.
	 P: lessons are mostly well-planned and well-structured. They do not always explicitly relate to the specific European Syllabuses. Further emphasis could be placed on cross curricular links.
S: most of the lessons were well prepared and structured. Teachers showed good knowledge of the subject. During the teaching and learning process evidence of reference to culture, history and geography of different countries was observed. Cross curricular links are emphasized in various different ways.

	V.2 Teachers employ a variety of teaching and learning methods appropriately used to the content to be taught
	P
	
	
	x
	

	
	S
	
	
	x
	

	· Teachers communicate the aims, objectives and competences to be accomplished.
· The teaching where possible encourages awareness of broadened context outside the classroom or the particular lesson.

· Teachers create an environment in which pupils can learn independently and collaboratively and support each other´s learning.
· Teachers involve all pupils actively.

· Teachers integrate ICT into their lessons.
	During the Whole School Inspection 32 lessons in Nursery and Primary have been observed. In several lessons teachers made explicit the structure of the lesson and/or the programme of the day. In some cases aims of lessons were explicitly communicated. A lot of lessons could be characterized as ‘whole class teaching with interactive learning activities’. Also in a lot of lessons there was room for individual working. In exceptional cases real cooperative learning and/or differentiation was observed. Most teachers used interactive white boards. 
In general in Secondary teachers create a positive individual learning environment but at times there was a lack of collaborative and supportive learning among students. Most teachers used beamer, power point presentation and other resources in an effective way. Pupils were involved in the lessons in different ways.
In many lessons observed it was noted that the teachers did not communicate in a direct and precise way the main aims and objectives to be accomplished.

	V.3 Pupils are active learners
	P
	
	
	x
	

	
	S
	
	
	x
	

	· Pupils show an active learning attitude during the lessons (fingers in the air, eager to answer, not busy with other things, working on their own etc.).
· Pupils get feedback in order to improve their learning.
· Pupils are responsible for aspects of their own learning.

· Pupils use ICT in learning.
	P: Mostly children were engaged and actively involved with the work at hand. Good discussions and questions/answers were observed and effective feedback was given to pupils. Pupil directed self-learning and autonomy in learning could be further developed. Although there are three dedicated ICT rooms available in Primary, there is ample room for further use of ICT by pupils.
S: Students show an active learning attitude during the lessons by individual research presentations and active participation in discussions. Some teachers give feedback to pupils in different formats but this isn’t a common practice across subjects and sections. In ICT lessons students were observed to use own devices in the learning process.

	V.4 Teachers respect pupils' individual needs in their teaching
	P
	
	x
	
	

	
	S
	
	x
	
	

	· Differentiation is taken into account in lessons (e.g. different content / process / product / learning environment).
	P: Some teachers gave individual support to particular students in their difficulties during the lessons. 
An experimental model of differentiation is planned across L2 sections, but the individual and group needs of pupils for every class, every day, in every classroom need to be fulfilled.
In the attended lessons only in exceptional cases real cooperative learning and/or differentiation was observed. 

S: Only a few teachers were observed to differentiate content and tasks. There was no evidence of practices regarding differentiation at higher levels.

	V.5 Teachers show effective class room management
	P
	
	
	x
	

	
	S
	
	
	x
	

	· Teachers create a stimulating learning environment, including displays of work or other materials related to the European dimension.

· Teachers use resources effectively.

· Teachers use teaching time effectively.
	P: Most teachers create challenging environments, with a lot of display of work of children and sufficient resources. In some classrooms the European dimension was explicitly visible, whereas in others it stayed more implicit. A point of attention is the teaching time. Much valuable teaching time is lost when classes do not commence on time and timetables are not strictly respected (especially on return after breaks or change of classes for pupils).
S: The learning environment in the classes is positively created by the teachers. However, the physical space needs to be improved (e.g. displays of students’ work and learning materials need to be better shown). Also, in some situations, teaching time should be better utilised and structured to make the utmost of it.

	VI. Assessment  and achievements  
	
	1
	2
	3
	4

	VI.1 Teachers apply the school guidelines on assessment 

	P
	
	x
	
	

	
	S
	
	x
	
	

	· School guidelines on assessment are in accordance with the document Assessment policy in the European Schools.
· Teachers apply the school guidelines on assessment.
· Teachers continually assess pupils´ progress (formatively and summatively). 

· A range of different assessment methods is used to provide a good picture of pupils’ competences including knowledge, skills and attitudes.
	Guidelines on assessment in Nursery are made explicit in the syllabus on EEC and teachers do respect this. There are no guidelines on assessment in the Primary cycle. Most teachers do assess pupils’ progress, but on an individual basis. No whole school approach to assessment exists. This is very important for ongoing continuity development and progress for children. A portfolio project will start in P1 after Eastern. There is no clear school approach to the new European Schools Assessment Policy for the Primary Cycle.  

In Secondary the Baccalaureate rules regarding S7 and S5 are respected. 
Overall the school does have general assessment guidelines, but they are very vague and they don’t fit with the aims of the European School assessment system.
Teachers, on individual basis, continually assess pupils’ progress in a formative and a summative way. Subject coordinators of some sections and some subjects are setting the first steps in harmonising assessment especially in upper classes. There is evidence of different assessment methods used to assess different skills, competences. 
The school is encouraged to continue the effort in setting agreed criteria assessment within the sections and subjects. 

	VI.2 Assessment methods are valid, reliable and transparent
	P
	
	x
	
	

	
	S
	
	x
	
	

	· Assessment is clearly related to the learning objectives. 

· Information about learning objectives, assessment criteria, time of assessment is available for pupils.
· Records of pupils progress are maintained.

· Pupils’ results are analysed.

· Pupils’ attainments are communicated to their parents.
	P: Assessment that is clearly related to the learning objectives was not evident during the inspection. Many teachers correct and date pupils’ work. Some teachers maintain records of pupils’ progress. Pupils’ attainments are communicated to their parents via the new School Report and parent/teachers meetings. 

S: There is evidence about assessment being related to the learning objectives of some subjects. Not all students are properly informed about the learning objectives and assessment criteria used by the teachers in different subjects/sections.
Pupils’ results are analysed and parents are informed about pupils’ attainments which are in the SMS system and can be analysed and easily accessed by the parents.

	VI.3 Pupils develop the ability to assess their own work
	P
	
	x
	
	

	
	S
	x
	
	
	

	· Pupils’ self-assessment skills are developed by using a range of different strategies.
	The concept of pupils self-assessment is not yet developed other than in Nursery. 

In Secondary no evidence was found of pupils ‘self-evaluation.  The school should encourage this and disseminate good practices within the learning community.


	VII. Support (LS, SWALS, SEN, Rattrapage)
	
	1
	2
	3
	4

	VII.1 The Policy on the provision on Educational Support is respected
	P
	
	
	x
	

	
	S
	
	
	x
	

	· There are harmonised procedures in place to identify pupils with different learning needs.

· Support and guidance is in place to address the different learning needs of pupils.

· IEPs (Individual Educational Plans) are compiled, reviewed and updated.

· Given support is monitored.

· The coordinators’ tasks and responsibilities are clear.
	Both coordinators at Secondary and Nursery /Primary work in a cohesive, harmonised manner with a clear, responsible approach. Very good guidance and provision is in place for students with general, moderate and intensive requirements. ILPs (Individual Learning Plans) (and some group learning plans) are compiled with input from classroom teachers, parents and other specialist personnel as required. These are generally reviewed and updated. However, more specific and achievable targets could be outlined with specific assessment reports and more frequent review dates to ensure progressive continuity and development. Many students are withdrawn for individual support but many are also commendably taught in small group contexts.  Pupil individual files and adequate information should be transferred from primary to secondary with a view to commencing support at S1 earlier than October each year.

	VII.2 Resources for support are in place
	P
	
	
	
	X

	
	S
	
	
	
	X

	· Support materials are available (ICT, national materials) and easy to access.

· Time allocation of support is transparent and flexible.

· Relevant services for educational support are available
	Allocation of support is timetabled, transparent and flexible. A range of relevant services is available and ongoing investment is made in a variety of support materials. 

	VIII. Quality assurance and development
	
	1
	2
	3
	4

	VIII.1 There is a structure for quality assurance and development
	P
	
	x
	
	

	
	S
	
	x
	
	

	· There is systematic procedure for self-evaluation.


	First steps have been taken towards a procedure for self-evaluation. A satisfaction survey was carried out last year with the participation of teachers, parents and students and this issue is a relevant part of a self-evaluation. However, the school needs to develop a more systematic and periodical procedure for self-evaluation in all phases because a periodical procedure for self-evaluation consists of more than only a periodical satisfaction evaluation.


	VIII.2 In the school development plan the school has described its vision and its areas of improvement
	P
	
	x
	
	

	
	S
	
	x
	
	

	· The school has clearly stated its aims and objectives.

· The school has short and long term planning to accomplish improvements.

· The school development plan is compiled in consultation with the different stakeholders of the school.

· The school has guidelines on ICT.

· The in-service training plan is part of the school development plan.
	The previous Multiannual Plan was completed in 2014. For the time being only the satisfaction survey is used as input for a new MASP 2015/18.Other information should be taken into account. 
The areas for future improvement are described, but not in SMART objectives.
Coordinators prepare Action Plans with specific objectives and priorities. 

The in-service training plan is not part of the school development plan.
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